




















The Region 10 ADR Training: Applying Neuroscience Research in Special Education
Mediation presented by Jennifer Kresge will take place on September 17, 2019.
Registration has been re-opened and there is room available to attend.

Derek Swem inquired regarding the use of electronic IEPs, only (no paper copies) as it
done with other government required documents. Dr. Metheny offered that the law is
not specific regarding the use of printed versus electronic IEP papers but is clear parents
must be provided with copies of their students’ IEPs. Dr. Metheny will inquire to see if
other SELPAs are piloting the sole use of electronic IEPs.

5.0 O0THER
5.1 2019-2020 EV SELPA Steering Committee Meetings

5.2 2019-2020 EV SELPA Board of Directors Meetings
5.3 2019-2020 EV SELPA CAC Meetings

5.4 EV SELPA Professional Development — September & October 2019

6.0 ADJOURNMENT: Meeting adjourned at 1:23. Next meeting will be held on October 10, 2019.




















































































































Presenter
Presentation Notes
CSIS has developed a new training model. We are hoping to provide more segmented organization that allow for more specific topics and concise delivery. Rather than an information dump lasting 3 or more hours we hope to provide trainings in half that time with less content, but more relevant information or instruction.
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Presenter
Presentation Notes
Add Dec 6 to timeline
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Presenter
Presentation Notes
The SENR must be submitted first. The SENR establishes enrollment in CALPADS which then gives the LEA ownership of the students records. The other files can be submitted independently of one another and in no order. Ideally the student information records would follow the enrollment in order of submission, this would greatly reduced the demographic error discrepancies during the SWD data submission. 

The LEA data coordinator and the SES data coordinator should work hand in hand during the submission process to populate data in CALPADS and resolve errors.

Q: Have you had a chance to compare your SES student demographics to your SIS and identify discrepancies?
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Presenter
Presentation Notes
As part of your Fall 1 work you should establish a review process.  We can’t stress this enough.

It is important that you identify your data stewards, the people who are responsible for the content of the reports, so they can approve the reports. These individuals might include site principals and program coordinators, like a EL or a Special Ed coordinator.

We also recommend that you have your data stewards sign or initial and date the report printouts to confirm that have reviewed them and that they are correct. {Really need to emphasize this!!}

Note: ODS reports will not be updated to stay in sync with snapshot reports – rely on snapshot reports only


.






Presenter
Presentation Notes
To be used as a Segway to the screen shot walk through of the LEA CERT process.

The LEA data coordinators certification workflow remains the same as it has been with only a change in the name  from certification to approval. The LEA will:
Submit student records and resolve validation errors.
After the submission is complete the LEA will resolve certification errors including anomalies.
Once all certification errors are resolved the LEA will disseminate reports for review.
After the reports have been reviewed the LEA can approve the snapshot revision.
Once certified, the SELPA is automatically notified (Fall 1, EOY 3 and 4).




Presenter
Presentation Notes
The certification Details Screens shows relevant data to the snapshot at the top of the screen and allows the user to sort by revision status. Prominent in the middle of the screen is an indication of SELPA approval status for snapshots that require a SELPA approval. In the middle of the screen are a list of errors and the reports related to the snapshot. At the bottom of the screen is the Snapshot History




Presenter
Presentation Notes
SELPA users have the ability to approve revisions individually or several at a time.







Presenter
Presentation Notes
Sometimes it is difficult to determine how to pace yourself through the CALPADS work because the deadlines start off so far in advance. Here we’ve provided a list of suggested milestones that you can use to break up the work and use as a checklist. Note that you should adjust the dates based on staff availability and other factors.

Some LEAs may be able to complete each milestone sooner now that snapshot reports refresh during the day and you do not have to wait overnight for the snapshot refresh.

Lastly, keep the Thanksgiving break into consideration and allow enough time for report review, approval and certification.
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Presenter
Presentation Notes
Slide features animation of the process and different variations of approval and disapproval.

Certification process:
Student data is submitted by the Local Education Agency (LEA) to meet the reporting requirements for all students including students with disabilities (SWD). Files are uploaded from the Student Information System (SIS) and transferred through the API from the Special Education System (SEDS).
The LEA CALPADS data coordinator reviews the revision reports.
The LEA approves the revision reports.
Automatic email notification is sent to the ELPA upon LEA approval. 
The SELPA now can view the SELPA reports for that LEA.
Once the SELPA approves the revision reports a notification is sent to the LEA. Two approvals trigger an automatic certification of the revision.
If the SELPA disapproves the revision reports a notification is sent to the LEA Data coordinator. The submission process to correct the data begins again.
If the data is certified and the LEA disapproves the revision reports and email is sent to the SELPA and  the revision is automatically decertified.
If the data is certified and the SELPA disapproves the revision reports and email is sent to the LEA data coordinator and  the revision is automatically decertified.
If the revision is decertified for any reason the certification process will have to be completed again. Any decertification of a revision requires two approvals before the revision will be certified.
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Presenter
Presentation Notes
Goals for preparing the organization
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Presenter
Presentation Notes
Establish a data governance structure to facilitate overall management of data availability, usability, integrity, quality and security:
Leadership vision
Roles and responsibilities
Policies and process
Establish a Data Team
Build processes to support a positive data culture
Communicate regularly for high accountability across organization


Rosalva.Contreras
Highlight




Rosalva.Contreras
Highlight

Rosalva.Contreras
Highlight

Rosalva.Contreras
Highlight










Rosalva.Contreras
Highlight




Rosalva.Contreras
Highlight







Rosalva.Contreras
Highlight

Rosalva.Contreras
Highlight

Rosalva.Contreras
Highlight










Rosalva.Contreras
Highlight

Rosalva.Contreras
Highlight

Rosalva.Contreras
Highlight

Rosalva.Contreras
Highlight

Rosalva.Contreras
Highlight

Rosalva.Contreras
Highlight




Rosalva.Contreras
Highlight

Rosalva.Contreras
Highlight

Rosalva.Contreras
Highlight

Rosalva.Contreras
Highlight

Rosalva.Contreras
Highlight

Rosalva.Contreras
Highlight





























4.8 Foster Youth FAQ
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Fact Sheet Number One — Educational Rights and School Stability

Fact Sheet Number Two — Educational Decision-Making for Foster Youth
Fact Sheet Number Three — Early Care and Education

Fact Sheet Number Four — Special Education

Fact Sheet Number Five — School Discipline

Fact Sheet Number Six — Foster Youth Graduation Exemption Requirements

Fact Sheet Number Seven — Transition Services to Support College and Career

The California Foster Youth Education Task Force is a coalition of organizations dedicated to improving educational
outcomes for foster youth. For more information, visit the website at http.//www.cfyetf.org.

This fact sheet is current as of June 2019. Toreport any errors, please e-mail us at cfyetf@gmail.com.

The California Foster Youth Education Task Force thanks the individuals
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Amy Levine, Sarah Vesecky, Sara Woodward
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Fourth edition (December 2010):
Patty Archer-Ward, Laura Cohen, Deborah Cromer, Betsy DeGarmoe, Jesse Hahnel,
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CFYETF Member Organizations List

Alameda County Office of Education, Foster e
Youth Services Coordinating Program

All Saints Church Foster Care Project .
Alliance for Children’s Rights .
Amador CASA .
Arroyo Seco School District .

Association of California School Administrators e
Calaveras County Office of Education

California Alliance of Child and Family Services e
California Association of Supervisors of Child e

Welfare and Attendance .
California CASA .
California Community Colleges Chancellor’s e
Office .

California Department of Education (CDE)

o Improvement and Accountability Division e
o Special Education Division .
California Department of Social Services

(CDSS), Children and Family Services Division,

Child and Youth Permanency Branch .
California Foster Care Ombudsperson .
California Youth Connection .
Casey Family Programs .
Child and Family Policy Institute of California
Child Care Law Center .
Children Now

Children’s Law Center of California .
Choice Educational Services

Chula Vista Elementary School District .
Contra Costa County Office of Education .
Corona-Norco Unified School District .
County of San Bernardino, Children & Family e
Services .
County Welfare Directors Association (CWDA)
CSU Fullerton, Guardian Scholars Program .
Cypress College, Guardian Scholars Program e
Dominguez High School .
Disability Rights Education & Defense Fund .
(DREDF) .
East Bay Children’s Law Offices .
Elk Grove Unified School District, Foster Youth
Services .

Empowerment Congress, Education
Subcommittee on Achievement Gap & Foster e

Youth .
Eureka City Schools .
Fighting Back Santa Maria Valley .
FKCE Saddleback College .

Foster Horizons, Inc.

Foundation for California Community Colleges e
Fresno County Superintendent of Schools, .
Foster Youth Services Coordinating Program e
Fresno Unified School District

Give Something Back .

Glenn County Health and Human Services
Agency

GRACE

Grossmont Union High School District
Hathaway-Sycamores

Healing Pathways Clinic

Humboldt County Office of Education, Foster
Youth Services Coordinating Program

i.e. communications, LLC

John Burton Advocates for Youth

Judicial Council of California

Jurupa Unified School District

Just in Time for Foster Youth

Kings County Office of Education, Foster Youth
Services Coordinating Program

Law Office of Miho Murai

Legal Advocates for Children & Youth, a
program of the Law Foundation of Silicon
Valley

Lincoln Families

Lodi Unified School District

Los Angeles Area Chamber of Commerce
Los Angeles County Department of Children
and Family Services

Los Angeles County Office of Child Protection,
Education Coordinating Council

Los Angeles County Office of Education, Foster
Youth Services Coordinating Program

Los Angeles County Probation Department
M & | Educational Consulting Network
Mental Health Advocacy Services, Inc.
Merced County Office of Education

Merced County Office of Education, Foster
Youth Services Coordinating Program
Modoc County Office of Education

Moreno Valley College

Murrieta Valley Unified School District

MW Management

National Center for Youth Law

New Alternatives - Transitional Youth Housing
San Diego

Orange County Department of Education,
Foster Youth Services Coordinating Program
Orange Unified School District

Pacific Charters

Palm Springs Unified School District
Paramount Unified School District

Placer County Office of Education, Foster
Youth Services Coordinating Program

Public Counsel

River Delta Unified School District

Riverside County Office of Education, Foster
Youth Services Coordinating Program
Roseville City School District

Roseville Joint Union High School District,
Homeless and Foster Youth Services
Coordinating Program

Sacramento County Department of Health and
Human Services

Sacramento County Office of Education, Foster
Youth Services Coordinating Program
Sacramento State University, Guardian
Scholars Program

San Bernardino City Unified School District
San Bernardino County Board of Education
San Bernardino County Human Services

San Bernardino County Superintendent of
Schools, Foster Youth Services Coordinating
Program

San Diego County Office of Education

San Diego County Office of Education, Foster
Youth Services Coordinating Program

San Diego Youth Services

San Francisco CASA

San Luis Obispo County Office of Education,
Foster Youth Services Coordinating Program
San Mateo County

San Mateo County SELPA

Santa Cruz County Office of Education Foster
Youth Services/FosterEd

Scholarship Prep Public Schools

Seneca Family of Agencies

Shasta County Office of Education, Foster
Youth Services Coordinating Program

Solano County Office of Education, Foster and
Homeless Youth Services

Solano County Office of Education, Youth
Development Services

Sonoma County Office of Education, Foster &
Homeless Youth Education Services

Starfish Alliance

The Academy Project

The Brightest Star, Inc.

The Red Shoe Project, Inc.

Trinity County Office of Education, Foster
Youth Services Coordinating Program

Tulare County Office of Education, Foster
Youth Services Coordinating Program

Twin Rivers Unified School District
University of La Verne, Kern County Campus
Vista Unified School District

West Valley College

WestEd

Whittier Union High School District

Williams Unified School District

Yolo County CASA

Yolo County SELPA

Youth Engagement Project (YEP)



Citations and Abbreviations Ke

Abbreviations included in citations and referenced throughout the fact sheets:

AB Assembly Bill (California) GC  California Government Code

CCR California Code of Regulations SB Senate Bill (California)

CFR  Code of Federal Regulations USC United States Code

CRC California Rules of Court WIC California Welfare & Institutions Code

EC California Education Code

Where to access the resources cited throughout the fact sheets:

California Codes: http://leginfo.legislature.ca.gov/faces/codes.xhtml

California Code of Regulations: http://ccr.oal.ca.gov/

California Department of Social Services All County Letters:

http://www.cdss.ca.gov/inforesources/Letters-Regulations/Letters-and-

Notices/All-County-Letters

California Rules of Court: http://www.courts.ca.gov/rules.htm

Code of Federal Regulations: http://www.ecfr.gov

United States Code: http://www.law.cornell.edu/uscode/text




Guide to Frequently Used Terms

¢ Best Interest Determination (BID): A foster youth’s Educational Rights Holder (ERH) determines whether it is in the youth’s best
interest to remain in their school of origin. Foster youth have the right to remain in their school of origin if it is in their best
interest; school of origin is the default. EC 48850(a)(1).

¢ Foster Child or Youth: A child or youth who has been removed from their home pursuant to WIC 309 (temporary custody), is
the subject of a petition filed under WIC 300 (dependent-victim of abuse or neglect) or WIC 602 (juvenile who has
violated the law), or has been removed from their home and is the subject of a petition under WIC section 300 or 602.
EC 48853.5(a).

For purposes of the Local Control Funding Formula (LCFF), EC 42238.01(b) defines “foster youth” as any of the following:

e A child or youth who is the subject of a petition filed under Welfare and Institutions Code (WIC) Section 300
(meaning a court has taken jurisdiction over a child and declared the child to be a dependent of the court due to the
presence or risk of abuse or neglect). This includes both children who are living at home (i.e., with their biological
parents) while a dependent of the court as well as children who the court has ordered to be removed into the care,
custody and control of a social worker for placement outside the home.

e A child or youth who is the subject of a petition filed under WIC Section 602 (meaning a court has taken jurisdiction
over a child and declared the child to be a ward of the court due to the child’s alleged violation of certain criminal
laws) and has been ordered by a court to be removed from home pursuant to WIC Section 727 and placed into
foster care as defined by WIC Section 727.4(d) (e.g., placed into a foster home or short-term residential therapeutic
program).

e Avyouth between ages 18 and 21 who is enrolled in high school, is a non-minor dependent under the placement
responsibility of child welfare, probation, or a tribal organization participating in an agreement pursuant to WIC
Section 10553.1, and is participating in a transitional independent living case plan.

¢ Free Appropriate Public Education (FAPE): All Local Educational Agencies (LEAs) are responsible for ensuring that each child
with disabilities is served appropriately, at no expense to the parent. 34 CFR 300.17, 300.101, 300.2.

¢ Educational Rights Holder (ERH): The parent or guardian or other person holding the right to make educational decisions for
a foster youth; may be appointed by the court. WIC 361, 726. See CRC 5.650(e)-(f) for a list of rights and
responsibilities. If the court is unable to locate a responsible adult for the child and the child either has been referred to
a Local Educational Agency (LEA) for special education or has an Individualized Education Program (IEP), the court must
refer the child to the LEA for appointment of a “surrogate parent.” WIC 361(a)(4), 726(c)(1); GC 7579.5-7579.6; CRC
5.650(a)(2)(A)(i), (d); see also WIC 319(j)(3), (5).

¢ Individualized Educational Program (IEP): The right of a child with a disability to an educational program designed to meet
their individual needs and based on adequate assessment is assured. At or before age 16, this includes the
development of an Individual Transition Plan (ITP) to provide for transition into the world of work. EC 56032,
56043(g)(1).

¢ Least Restrictive Environment (LRE): Each child is assured of their right to be educated with non-disabled peers to the
maximum extent appropriate to the needs of the disabled child. 34 CFR 300.114.

¢ Local Educational Agency (LEA): A school district, a county office of education, a nonprofit charter school participating as a
member of a special education local plan area, or a special education local plan area. EC 56026.3.

¢ School of Origin: A foster child’s “school of origin” is (1) the school in which the child was last enrolled, (2) the school the child
attended when permanently housed (i.e., prior to removal from the home), or (3) any other school the child attended
within the immediately preceding 15 months to which the child feels connected. EC 48853.5(g). For additional
considerations, see the Educational Rights and School Stability fact sheet.

¢ Special Education Local Plan Area (SELPA): An organization of one or more LEAs into an overarching body to disburse and
utilize special education funding to meet the needs of children attending schools that are members of the SELPA—
including, but not limited to, staff training and specialized programs. EC 56195.1.



fact sheet number one

Educational Rights

and School Stability
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INTRODUCTION

It is the intent of the Legislature to ensure that
students in foster care have a meaningful
opportunity to meet the challenging academic
achievement standards to which all students in
the state are held. Educators, social workers,
probation officers, caretakers, advocates, and
juvenile courts must work together to serve
the educational needs of students in foster
care. EC 48850.

GUIDING PRINCIPLES

Students in foster care must have access to the
same academic resources, services, and
extracurricular and enrichment activities that
are available to all students. All educational
and school placement decisions are made by
the Educational Rights Holder in consultation
with other parties, must be based on the
child’s best interests and must consider, among
other factors, educational stability and the
least restrictive educational setting necessary
to achieve academic progress. EC 48850(a)(1),
48853(h); WIC 361(a)(6), 726(c)(2).

Educational matters must be considered at
every court hearing. Social workers and
probation officers have many education-
related reporting requirements. See CRC
5.651(c) and 5.668(c) for a list of requirements.
Without parental consent or a court order,
representatives of the state and local child
welfare agencies that are responsible for a
child’s care and protection may access the
child’s school records and may disclose the
records and information in them to other
authorized individuals and entities that are
engaged in addressing the child’s educational
needs so long as the information is directly
related to the assistance provided by that
individual or entity. 20 USC 1232g(b)(1)(L); EC
49076(a)(1)(N).

Foster parents and relative caregivers,
regardless of whether they hold educational
rights for a foster youth, have the right to
access the foster youth's current or most
recent records of grades, transcripts,
attendance records, online school portals, IEPs,
and 504 plans. EC 49069.3(a).

FOSTER YOUTH SERVICES
COORDINATING PROGRAMS

Foster Youth Services Coordinating (FYSC)
Programs is a program of the California
Department of Education (CDE) administered
by county offices of education. The program
helps to improve children’s educational
performance and personal achievement. FYSC
Programs have the flexibility to design services
to meet a wide range of needs of foster youth.
Commencing with the 2015-16 fiscal year,
under AB 854, the FYSC Programs coordinate
and ensure that local educational agencies
within its jurisdiction are providing services to
foster youth students pursuant to a foster
youth services coordinating plan with the
purpose of ensuring positive educational
outcomes.

FYSC Programs provide support services to
foster children who suffer the traumatic effects
of displacement from family and schools and
multiple placements in foster care. FYSC
Programs have the ability and authority to
ensure that health and school records are
obtained to establish appropriate placements
and coordinate instruction, counseling,
tutoring, mentoring, vocational training,
emancipation services, training for
independent living, and other related services.
FYSC Programs increase the stability of
placements for foster children and youth.
These services are designed to improve the
children's educational performance and
personal achievement, directly benefiting them
as well as providing long-range cost savings to
the state.

See http://www.cde.ca.gov/Is/pf/fy/ for a list
of counties with FYSC Programs.

SCHOOL STABILITY

Students in foster care may attend programs
operated by the local educational agency (LEA)
of the licensed children’s institution or foster
family home in which the foster youth is
placed, or the foster child may continue in their
school of origin for the duration of the
jurisdiction of the court unless one of the
following applies: (1) The student has an
individualized education program (IEP)
requiring placement in a nonpublic,
nonsectarian school or agency, or in another
LEA; or (2) The parent or guardian or other
person holding the right to make educational
decisions (Educational Rights Holder or ERH)
for the student determines that it is in the best
interest of the student to be placed in another
educational program, in which case the ERH
shall provide a written statement that the ERH
has made that determination. EC 48853(a),
48853.5(f).

Before placing a child in a juvenile court school,
community school, or other alternative school
setting, the educational rights holder must
consider placement in the regular public
school. EC 48853(c).

e School of Origin

A foster child’s “school of origin” is (1) the
school in which the child was last enrolled, (2)
the school the child attended when
permanently housed (i.e., prior to removal
from the home), or (3) any other school the
child attended within the immediately
preceding 15 months to which the child feels
connected. EC 48853.5(g). If a foster child’s
residence changes, the LEA must let the child
remain in their school of origin for as long as
the court has jurisdiction over the child’s
placement. EC 48853.5(f).
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Educational Rights and School Stability (continuea)

If the court’s jurisdiction ends during an
academic year and the child is in kindergarten
or grades 1 through 8, inclusive, the right to
remain in the school of origin lasts through the
end of that academic year. If the court’s
jurisdiction ends while the child is in high
school, the right to remain in the school of
origin lasts through graduation.

EC 48853.5(f)(2)-(3).

When transitioning between grade levels, the
child has the right to continue in their school
district of origin in the same attendance area,
or if transitioning to a middle or high school,
and the school designated for matriculation is
another school district, to the school
designated for matriculation in that school
district. EC 48853.5()(4).

A foster child who remains in their school of
origin satisfies the residency requirements for
attendance in that school district. EC
48204(a)(2). LEAs and placing agencies must
work together to develop a plan that ensures
that foster children attend the school of origin
as the default, and that the child should remain
in the school of origin following a change of
placement unless the ERH, in consultation with
the other parties in court and the school
districts, determines it is in their best interest
to change schools. 20 USC 6311(g).

e Transportation

If the child remains in their school of origin,
transportation may be needed between the
child’s foster care placement and school. A
school district is not required to but may, at its
own discretion, provide transportation
services.(EC 48853.5(f)(5)-

Under the Every Student Succeeds Act (ESSA)
of 2015, LEAs must collaborate with child
welfare to develop and implement clear
written procedures governing how
transportation to maintain children in foster
care in their school of origin when in their best
interest will be provided, arranged, and funded
for the duration of their time in foster care.
The transportation procedures must (1) ensure
that children in foster care needing
transportation to the school of origin will
promptly receive transportation(in a cost-
effective manner and in accordance with
section 675(4)(A) of title 42; and (2) ensure
that, if there are additional costs incurred in
providing transportation to maintain children
in foster care in their schools of origin, the local
educational agency will provide transportation

to the school of origin under certain conditions.
20 USC 6312(c).

The LEAs and placing agencies are encouraged
to collaborate to ensure maximum use of
available federal moneys, explore public-
private partnerships, and access any other
funding sources to promote the well-being of
foster children through educational stability. EC
48853.5(f)(10).

In many cases, the caregiver may be able to
provide transportation, in which case the
placing agency can reimburse them for
reasonable costs. 42 USC 675(4)(A). The
California Department of Social Services’ All
County Letter No. 11-51 explains how to
calculate the reimbursement.

For foster youth with an individualized
education program (IEP) and for whom their
IEP team has determined that transportation is
a necessary related service for the youth to
benefit from their IEP, the LEA must provide
transportation as part of its responsibility to
provide a free appropriate public education
(FAPE), with consideration of location,
placement, and the needs of the youth. £C
56040; EC 41850(b)(5).

¢ Role of the Placing Agency

In making out-of-home placement decisions,
the placing agency must promote educational
stability by considering a placement’s proximity
to the child’s school of origin and attendance
area, the number of previous school transfers,
and the school matriculation schedule, among
other factors. WIC 16501.1(d). The child’s case

plan must include specific information about
their educational stability and assurances that
the placing agency has taken steps to ensure
such stability. WIC 16010(a), 16501.1(d), (e)
and (g).

Within one court day of deciding to change a
child’s placement to a location that could result
in a school change, the social worker or
probation officer must notify the court, the
child’s attorney, and the child’s educational
rights holder or surrogate parent (hereinafter
collectively referred to as “educational rights
holder”). CRC 5.651(e)(1)(A). If a child who is
changing schools has an individualized
education program (IEP), the social worker or
probation officer must give written notice of
the impending change to the current LEA and
the receiving Special Education Local Plan Area
(SELPA) at least 10 days in advance. CRC
5.651(e)(1)(B).

If the child’s attorney or Educational Rights
Holder requests a hearing on the proposed
change, the social worker or probation officer
must provide a report on the proposed change
including whether a dispute exists, how the
proposed change serves the best interest of
the child, and the responses of all interested
parties within two court days after the hearing
is set, and the hearing must be held within five
court days. Pending the hearing, the child has a
right to remain in their current school. CRC
5.651(e)(2)-(4).

LEAs and placing agencies must work together
to ensure foster children attend the school of
origin as the default following a change of
placement unless the Educational Rights
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Educational Rights and School Stability (continuea)

Holder, in consultation with the other parties in
court and the school districts, determines it is
in their best interest to change schools. 20 USC
6312(c)(5)(B) and EC 48853.5(f).

e Role of the Court

At any hearing that follows a decision to
change a foster child’s initial placement or any
subsequent change of placement that could
lead to a removal from the school of origin, the
court must determine whether the placing
agency made the appropriate notifications,
including:

e The social worker notified the court, the
child’s attorney and the educational rights
holder, no more than one court day after
making the placement decision, of the
proposed placement decision. CRC
5.651(e)(1)(A).

e If the child had a disability and an active
individualized education program before
removal, the social worker, at least 10 days
before the change of placement, notified in
writing the local educational agency that
provided a special education program for
the child before removal and the receiving
Special Education Local Plan Area (SELPA).
CRC 5.651(e)(1)(B).

The child’s attorney must discuss any proposed
placement change that could result in a school
change with the child and the child’s
educational rights holder, as appropriate, and
may request a hearing on the proposed
change. CRC 5.651(e)(2)(A). The educational
rights holder also may request a hearing. Any
such hearing request must be made no later
than two court days after the attorney or
educational rights holder received notice of the
proposed change. CRC 5.651(e)(2).

If there is a hearing request, the social worker
or probation officer must provide a report on
the proposed change including whether a
dispute exists, how the proposed change
serves the best interest of the child, and the
responses of all interested parties within two
court days after the hearing is set, and the
hearing must be held within five court days.
Pending the hearing, the child has a right to
remain in their current school. CRC 5.651(e)(2)-
(4). The court must consider whether it is in the
child’s best interest to change schools and may
make orders related to this issue, including
joining parties such as the LEA to ensure
transportation is appropriately and timely
provided. CRC 5.651(f).

e Role of the LEA

“Local Educational Agency” (LEA) has different
definitions throughout the Education Code but,
for purposes of these fact sheets, generally
means a school district, a county office of
education, a charter school participating as a
member of a Special Education Local Plan Area
(SELPA), or a SELPA. EC 48859(c) and 56026.3.
SELPAs are consortia of educational agencies
formed to serve the special education needs of
children attending schools that are members of
the SELPA.

Each local educational agency shall designate a
staff person as the educational liaison for
foster children. EC 48853.5(c). The educational
liaison is responsible for the following: (1)
ensure and facilitate the proper educational
placement, enrollment in school, and checkout
from school of foster children; and (2) assist
foster children when transferring from one
school to another school or from one school
district to another school district to ensure
proper transfer of credits, records, and grades.
EC 48853.5(c).

If the local child welfare agency appoints a
“Point of Contact” (POC), then the LEA must
also appoint a POC to facilitate communication.
20 USC 6312(c). This could potentially be the
same person as the educational liaison.

The role of the educational liaison is advisory
with respect to placement decisions and
determination of the school of origin. EC
48853.5(e). The educational liaison, in
consultation with, and with the agreement of,
the foster child and the foster child’s ERH, may
recommend, in accordance with the foster
child’s best interest, that the foster child’s right
to attend the school of origin be waived and
the foster child be enrolled in a public school in
the attendance area in which the foster child
resides if the educational liaison first provides
the foster child and the foster child’s ERH with
a written explanation stating the basis for the
recommendation and how the
recommendation serves the foster child’s best
interests. EC 48853.5(f)(6)-(7).

If a dispute arises regarding the request of a
foster child to remain in the school of origin,
the foster child has the right to remain in the
school of origin pending resolution of the
dispute. The dispute shall be resolved in
accordance with the existing dispute resolution
process, such as a uniform complaint, available
to a student served by the local educational
agency. EC 48853.5(f)(9).

To facilitate communication between school
districts and foster children’s attorneys, the
attorneys (or their law firm or organization)
should provide their contact information at
least once a year to the educational liaisons of
each local educational agency (LEA) serving
their clients in the county of court jurisdiction.
In addition, a foster child’s caregiver or
educational rights holder may provide the
attorney’s contact information to the LEA. WIC
317(e)(4).

For more information about Educational
Rights Holders (ERH), see the Educational
Decision-Making for Foster Youth Fact
Sheet.

LOCAL PUBLIC SCHOOL

Foster youth have the right to be educated in
the least restrictive educational setting, which
often means their local comprehensive school.
Foster youth cannot be forced to attend a
continuation school or other alternative
education setting, even if they are credit
deficient or have poor grades or behavior
problems. A youth’s Educational Rights Holder
can decide that is in the youth’s best interest
and choose to place them there. EC
48850(a)(1), 48853(h); WIC 726(c)(2). (For
exceptions to this rule, see the School
Discipline Fact Sheet.)

¢ Immediate Enrollment

If the educational rights holder, foster child,
and educational liaison agree that it is in the
best interest of the foster child to transfer to a
school other than the school of origin, the
foster child shall immediately be enrolled in
the new school. EC 48853.5(f)(8)(A).

A student shall not be denied enrollment or
readmission to a public school solely on the
basis that the student has had contact with the
juvenile justice system, including but not
limited to arrest, adjudication by a juvenile
court, supervision by a probation officer,
detention in a juvenile facility, or enrollment in
a juvenile court school. EC 48645.5(b).

e Fees or Iltems Owed

The new school shall immediately enroll the
foster child even if the foster child has
outstanding fees, fines, textbooks, or other
items or moneys due to the school last
attended or is unable to produce clothing or
records normally required for enrollment, such
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as previous academic records, medical records,
including but not limited to records or other
proof of immunization history, proof of
residency, other documentation, or school
uniforms. EC 48853.5(f)(8)(B).

A student shall not owe or be billed for a debt
owed to a school or district. If a student owes
debt to a school or district, the school or
district shall not take negative action against a
student, such as withholding grades,
transcripts, or a diploma. This provision applies
to foster youth even if they have willfully
damaged or refused to return property. EC
49014.

e Timely Transfer of Records

Within two business days after the foster
child’s request for enroliment, the educational
liaison for the new school shall contact the
school last attended by the foster child to
obtain all academic and other records.

EC 48853.5(f)(8)(C). Within two business days
after receiving a transfer request from a county
placing agency or notification of enroliment
from the new local educational agency, the
current LEA shall transfer the student out of
school and deliver the educational information
and records of the student to the next
educational placement. EC 49069.5(d). The last
school attended by the foster child shall
provide all required records to the new school
regardless of any outstanding fees, fines,
textbooks, or other items or moneys owed to
the school last attended. EC 48853.5(f)(8)(C).
This applies to foster youth even if they have
willfully damaged or refused to return
property. EC 49014(g).

As part of the transfer process, the current LEA
shall compile the complete educational record
of the student, including a determination of
seat time, full or partial credits earned, current
classes and grades, immunization and other
records, and, if applicable, a copy of the foster
child’s 504 plan or individualized education
program. EC 49069.5(e). The current LEA shall
ensure that, if the foster chid is absent from
school due to a change of placement, the
grades and credits of the student will be
calculated as of the date the student left school
and no lowering of grades will occur as a result
of the absence of the student under these
circumstances. EC 49069.5(g).

Grade and Credit Protections

LEAs (including charter schools) must accept
coursework satisfactorily completed by a foster
child while attending another public school, a
juvenile court school, or a nonpublic,
nonsectarian school or agency, even if the child
did not complete the entire course; must issue
full or partial credit for the coursework
satisfactorily completed; and must not require
the child to retake a course already
satisfactorily completed in one of these
settings. Any credits accepted must be applied
to the same or equivalent coursework. If partial
credit has been awarded in a particular course,
the child must be enrolled in the same or
equivalent course at their new school, so that
they may continue and complete the entire
course; the child must not be required to
retake the portion of the course already
completed unless the LEA, in consultation with
the educational rights holder, finds that the
child is reasonably able to complete that
portion without causing a delay in meeting the
other requirements for their graduation from
high school. Notwithstanding the above, a
foster child may not be prevented from
retaking a course they need to meet the
admission requirements for California State
University or the University of California. EC
51225.2.

A child’s grades may not be lowered due to
absences caused by a change in placement,
verified court appearance, or related court-
ordered activity. EC 49069.5(h).

SPORTS AND ACTIVITIES

Students in foster care must have access to the
same extracurricular activities and
interscholastic sports that are available to all
students. If a court or child welfare agency
changes a child’s residence, the child
immediately is deemed to meet all residency
requirements for participation in
interscholastic sports and other extracurricular
activities. EC 48850(a).

UNIFORM COMPLAINT

If a right under Education Code Section
48853.5 is denied, anyone (including a youth,
educational rights holder, social
worker/probation officer, caregiver, or legal
representative) may file a written complaint
with the school district or charter school under
the Uniform Complaint Procedures Act. EC
48853.5(i)(1); 5 CCR 4630. When a complaint is
filed, the district must investigate and provide
a written response, including a proposed
resolution, within 60 days. 5 CCR 4631.

If the person who filed the complaint is not
satisfied, they may then file a complaint with
the California Department of Education (CDE).
The CDE will then have 60 days to investigate
and provide a written response. EC
48853.5(i)(2).

If a school district finds merit in a complaint or
the State Superintendent finds merit in an
appeal, the school district shall provide a
remedy to the affected student. EC
48853.5(i)(3).
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INTRODUCTION

Parents generally have the right to make
educational and developmental services
decisions for their children unless their child is
in a legal guardianship, their child has been
freed for adoption (parental rights have been
terminated), or the juvenile court has limited
their educational rights.

WIC 319(j), 361, 726(a)-(c), 358.1(e); GC
7579.5; EC 56055; 34 CFR 300.30; CRC 5.649.

WHY DOES THIS MATTER?

When it is unclear who has the right to make
educational decisions for a child, these
important decisions often are not made in a
timely manner, if at all. For example:

¢ Special Education Evaluation

Local educational agencies (LEAs) generally
cannot start evaluating a student for
disabilities that make them eligible for special
education until the adult who holds
educational rights signs a proposed assessment
plan. 20 USC 1414(a); EC 56506.

¢ Individualized Education Program
(IEP)

A student’s IEP cannot be implemented
without the approval and signature of the adult
who holds educational rights. 20 USC 1414(a);
34 CFR 300.300; EC 56346.

e School Placement

The best interest determination cannot be
made for a child without the educational rights
holder. A child’s educational rights holder may
determine it is in the child’s best interest to
attend an educational program other than one
operated by the local educational agency. EC
48853(a)(3).

COURT’S CONSIDERATIONS

or a list of the
information required to be included in these
court reports.

APPOINTING EDUCATIONAL
DECISION-MAKERS

e Court-Appointed Decision-Makers

A juvenile court can limit the right of a parent
or guardian to make educational decisions for a
child if it is necessary to protect the child. Any
limitations must be specified in a court order.
WIC 319(j), 361(a), 726(a)-(b); CRC 5.649.(Court
is used for this purpose, as well as

to document other findings and orders about
educational decision-making. CRC 5.649-5.650;
see also court form JV-535(A) (optional
attachment containing additional education-
related information, findings, and orders).

WIC 319(j),
361(a), 366(a)(1)(C), 726(b)-(c); see also CRC
5.650, 5.534(f). The California Rules of Court
refer to this person as an “Educational Rights
Holder” (ERH). CRC 5.502(13); see also CRC
5.649-5.651. The appointment must be made
regardless of whether the child has been
identified as needing special education or other
services. Before appointing someone who is
not known to the child, the court must
determine whether there is an adult who is
known to the child who is available and willing
to serve as the child’s ERH. WIC 319(j)(2),
361(a)(4), 726(c)(1); CRC 5.650(c)(1).

theld by a parent or guardian, See CRC 5.650(e)-

(f) for a list of rights and responsibilities. The
ERH is entitled to receive notice of and

participate in court and related proceedings
concerning educational matters and may use
court form JV-537 to explain the child’s
educational needs to the court. CRC 5.650(j).
Educational decision-making rights can be
temporarily limited prior to the disposition
stage of a court case and as early as the initial
detention hearing if the child’s parent or
guardian is unavailable, unable, or unwilling to
make educational decisions (and other
conditions are met). A temporary limitation
expires at the end of the disposition hearing or
when the petition is dismissed, but the court
may later renew the limitation, if appropriate.
WIC 319(j); CRC 5.649(b), 5.650(g)(1)(A).

At any time, anyone with an interest in the
child may ask the court to limit or transfer
educational decision-making rights by
submitting court forms JV-180 and JV-535 to
the court. See WIC 388, 778. Moreover, the
child’s attorney, social worker, or probation
officer can request a hearing for appointment
of a new educational decision-maker using
court form JV-539. CRC 5.650(d)(4), (g)(2).

A legal guardian appointed by a juvenile or
probate courts has the right to make
educational decisions unless the court
specifically orders otherwise. CRC 5.650(¢e)(2);
34 CFR 300.30(a)(3), (b)(2); EC 56028(a)(3).

361(a)(4), 726(c)(1); GC 7579.5-7579.6; CRC
5.650(a)(2)(A)(i), (d); see also WIC 319(j)(3), (5).
The LEA must make reasonable efforts to
appoint a surrogate parent within 30 days. GC
7579.5(a). It must select a relative caretaker,
foster parent, or court-appointed special
advocate (CASA) if one is willing and able to
serve. GC 7579.5(b).
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When a surrogate parent is appointed, resigns,
or a local educational agency terminates the
appointment, replaces, or appoints another
surrogate parent, it must use court form JV-536
to tell the court, the child’s attorney, and the
child’s social worker or probation officer about
appointments and changes. CRC 5.650(d).

A surrogate parent may represent an individual
with exceptional needs in matters relating to
identification, assessment, instructional
planning and development, educational
placement, reviewing and revising the IEP, and
in other matters relating to the provision of a
free appropriate public education to the
individual. EC 56050(b). Notwithstanding any
other provision of law, this representation shall
include the provision of written consent to the
individualized education program including
nonemergency medical services, mental health
treatment services, and occupational or
physical therapy services. EC 56050(b).

e Court as Educational Decision-Maker

If educational decision-making rights have
been limited and none of the above options
apply, the court itself may make educational
decisions for a dependent child with the input
of any interested person. WIC 319(j)(3),
361(a)(4); CRC 5.650(a)(2). Please refer to the
section below regarding who cannot be
appointed as an Educational Decision-Maker.

FOSTER PARENTS

If the juvenile court has limited the right of the
parent or guardian to make educational
decisions on behalf of a youth aged 16 or older
and the youth has been placed in a planned
permanent living arrangement (described in
WIC 16501(i)(2)), Education Code section
56055 authorizes a foster parent to exercise
parental rights for the duration of the
parent/foster child relationship in matters
relating to identification, assessment,
instructional planning and development,
educational placement, IEP development, and
all other matters relating to the provision of a
free appropriate public education for the foster
child. Section 56055 authorizes the foster
parent to consent in writing to the IEP,
including nonemergency medical services,
mental health treatment services, and
occupational or physical therapy. It is
encouraged that court form JV-535 be used in
these cases to ensure coordination of services
and case planning.

WHO CANNOT BE EDUCATIONAL
DECISION-MAKER

e Court-Appointed Decision-Makers

A person who has a conflict of interest cannot

be appointed to make educational decisions. A L:‘;ﬁ'

conflict can arise from “any interests that
might restrict or bias” the person’s ability to
make educational decisions, including but not
limited to the receipt of compensation or
attorney’s fees for the provision of services
pursuant to these sections of the law. A foster
parent is not deemed to have a conflict of
interest solely because they receive
compensation. WIC 361(a)(2), 726(c); see also
CRC 5.650(c)(2)..Moreover, under federal
special education law, when the court appoints
an educational decision-maker for a foster
child with a disability, it may not appoint an
employee of the California Department of
Education, the LEA, or any other agency that is
involved in the education or care of the child.
20 USC 1415(b)(2)(A); 34 CFR 300.519(d)(2).
Therefore, the social worker, probation officer,
or group home staff serving the student may
not be appointed.

e Surrogate Parents

As above, a person who has a conflict of
interest cannot be appointed to make
educational decisions. A surrogate parent may
not be employed by the California Department
of Education, the LEA, or any other agency
involved in the education or care of the child.
20 USC 1415(b)(2)(A); 34 CFR 300.519(d)(2); GC
7579.5(i)-(j).

RESPONSIBILITIES OF
EDUCATIONALDECISION-MAKERS

In addition to the responsibilities listed above
specific to court- or LEA-appointed educational
decision-makers, both types are required to
meet with the child for whom they are making
educational decisions, investigate the child’s
needs and whether they are being met, and,
for each court review hearing, provide
information and recommendations concerning
the child’s educational needs either in person
or by submitting them in advance to the court
or social worker. WIC 361(a)(6), 726(c)(2); CRC
5.650()(2)-(4).

LENGTH OF COURT
APPOINTMENTS

With the exception of temporary appointments
prior to the disposition stage of a court case
(see above), an appointment to make
educational decisions lasts until one of the
following occurs:

The youth reaches 18 years of age, at
which time the youth holds their own
educational rights (e.g., see EC 49061(a),
56041.5), unless the youth chooses not to
make their own educational decisions or
has been deemed by the court to be
incompetent to do so.

e Another adult is appointed to make
educational decisions.

The right of the parent or guardian to make
educational decisions is fully restored.

A successor guardian or conservator is
appointed.

e The youth is 16 years of age or older and is
placed in a planned permanent living
arrangement, at which time the foster
parent, relative caretaker, or nonrelative
extended family member has the right to
make educational decisions, so long as the
parents’ or guardian’s educational
decision-making rights previously were
limited and the current caregiver is not
specifically prohibited by court order from
making the child’s educational decisions.

WIC 361(a)(1), 726(b); CRC 5.650(g); see also
EC 56055, CRC 5.534(f)(2), 5.650(a)(1), (b),
(e)(1).

If an appointed educational rights holder
resigns from the appointment, the ERH must
tell the cour and the child’s attorney and may
use the court form JV-537 to do so. CRC
5.650(g)(2).
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DEVELOPMENTAL SERVICES
DECISION-MAKERS

Much—but not all—of the information in this
fact sheet about court-appointed educational
decision-makers for foster children also applies
to the process for appointing an adult to make
decisions about services for children and for
non-minor dependents with developmental
disabilities, as established by SB 368 (2011).
See WIC 319(j), 361(a), 726(b)-(c); CRC
5.502(13), 5.534(f), 5.649-5.651.
Developmental disabilities include intellectual
disability, cerebral palsy, epilepsy, autism, and
other disabling conditions found to be closely
related to intellectual disability. WIC 4512(a).
See WIC 4512(b) for a definition and list of
common services for people with
developmental disabilities. Such services often
are provided by or through the California
Department of Developmental Services and its
regional center system.

See: http://www.dds.ca.gov/RC/Home.cfm for
more information.
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EARLY CARE AND EDUCATION
PROGRAMS AND SERVICES

Early education is recognized as a key to
children’s later education success and a
stabilizing force for families. In California, Early
Care and Education (ECE) is provided by a
patchwork of public, private non-profit, and
private for-profit ECE service providers. The
majority of public subsidized child care and
development services are administered by the
California Department of Education’s Early
Learning and Support Division through
contracts with public and private agencies and
the Department of Developmental Services
Early Start Program.

Eligibility for subsidized services is based
primarily on a family’s income and need for
care, with more specific individual criteria for
certain programs. Children at risk of abuse and
neglect or children receiving protective
services through the county welfare
department remain a top priority for receiving
services. Under EC 8263(b), the first priority for
federal and state subsidized child development
services are given to neglected or abused
children who are recipients of child protective
services or children who are at risk of being
neglected or abused, upon written referral
from a legal, medical, or social services agency.
EC 8263(b); 5 CCR 18106.

Consequently, many programs streamline
enrollment for children receiving child welfare
services by waiving income requirements and
making them automatically eligible. Families
seeking subsidized child care and development
services need to contact agencies of their
choice directly to request information about
the agency’s individual program and, if
applicable, to be placed on their waiting list.
Families may contact a Child Care Resource and
Referral Agency for assistance finding child
care at
http://www.cde.ca.gov/sp/cd/re/rragencylist.a
sp or http://www.rrnetwork.org.

Early Education Options May Include the
Following:

e Early Head Start and Head Start

Early Head Start and Head Start are federally
funded programs promoting school readiness

by enhancing social and cognitive
development. Early Head Start provides family-
centered services that facilitate child
development, support parental roles, and
promote self-sufficiency for children from birth
to age 3. It also serves pregnant women with
low incomes. Head Start provides part-day
preschool programs for children ages 3 to 4, as
well as educational, social, health, and other
services, with a particular focus on early
reading and math skills. Children in foster care
are automatically eligible and have a priority
for admission in both programs. To receive
funding, all new Head Start programs must
have a plan to meet the needs of children in
foster care, including transportation. 42 USC
9831, 9840a. 45 CFR 1302.20-1302.24, 1305.2.

P ) N

A

State Preschool Programs

State preschool programs offer both part-day
and full-day services that provide a core class
curriculum that is developmentally, culturally,
and linguistically appropriate for the children
served. The program also provides meals and
snacks to children, parent education, referrals
to health and social services for families, and
staff development opportunities to employees.
The program is administered through local
educational agencies, colleges, community-
action agencies, and private nonprofit
agencies.

e Alternative Payment Programs

Alternative payment programs (APPs), funded

with state and federal funds, offer an array of
child care arrangements for parents, such as in-
home care, family child care, and center-based
care. The APP helps families arrange child care
services and makes payment for those services
directly to the child care provider selected by
the family. The APP is intended to increase
parental choice and accommodate the
individual needs of the family.

e Emergency Child Care Bridge Program
for Foster Children and Parenting
Foster Youth (Bridge Program)

Adopted in 2017, the Bridge Program helps
foster families and parenting foster youth
access high-quality child care for foster
children by providing (1) an emergency, time-
limited voucher to help them pay for child care
for up to 6 months, with an extension to 12
months, as needed; (2) child care navigation
support, with navigators helping them to
immediately access child care and then
working continuously with them to transition
or stabilize the children in long-term, high-
quality child care; and (3) training for the child
care workforce in trauma-responsive best
practices to better meet the unique needs of
abused and neglected children. EC 8212(a)(5);
WIC 11461.6.

EARLY INTERVENTION SERVICES
ACT — PART C OF IDEA

To be eligible for federal funding for early
intervention programs under the Individuals
with Disabilities Education Act (IDEA,
reauthorized under the Individuals with
Disabilities Education Improvement Act of
2004), states must ensure that appropriate
early intervention services are available to all
infants and toddlers with developmental delays
or at risk of developing such delays who are in
foster care or in the custody of a child welfare
agency. 34 CFR 303.1, et. seq.

In addition, states receiving funding under
CAPTA: Child Abuse and Prevention Treatment
Act must establish procedures to refer every
child under the age of 3 who has been involved
in a substantiated case of abuse or neglect to
early intervention services funded under Part C
of the IDEA. 42 USC 5106a.
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California’s Early StartProgram

The California Early Intervention Services Act
was California’s response to federal legislation
requiring early intervention services. It created
the Early Start Program designed to ensure
that infants and toddlers with developmental
delays or at risk of developing such delays and
their families are provided with early
intervention services in a coordinated, family-
centered system that is available statewide
through the state’s 21 regional centers.
Regional centers are non-profit organizations
that contract with the Department of
Developmental Services to provide services
under Part C of the IDEA. GC 95000 et seq.

Early Start Eligibility

The Early Start program serves children under
the age of 3 years old. To be eligible for
services, the regional center must conduct a
developmental evaluation to determine
eligibility in five developmental domains
including cognition, physical/motor,
communication, social/emotional, and
adaptive behavior, and conduct
comprehensive multidisciplinary assessments
to determine the need for services (e.g.,
speech and language assessment,
occupational therapy assessment, physical
therapy assessment). The evaluation and
assessment(s) are also used to establish
baselines from which to draft “outcomes”
(i.e., goals) in an eligible child’s Individualized
Family Service Plan (IFSP). Children can be
eligible for services under the following
categories (GC 95014, 95020):

Category 1: Developmental Delay

Children qualify for Early Start if they have a
developmental delay in one or more of the
following five areas: cognitive development;
physical and motor development, including
vision and hearing; communication
development; social/emotional development;
or adaptive development. A developmental
delay is defined as “a significant difference
between the expected level of development
for their age and their current level of
functioning,” and must be determined by a
qualified evaluator. A difference between
expected and actual levels of development is
significant if the child is delayed by 33% in one
or more developmental areas. GC 95014(a)(1).

Category 2: Established Risk

Children may be eligible for Early Start services
if they have a condition diagnosed by a
qualified individual that has a high probability
of resulting in developmental delay. GC
95014(a)(2).

Category 3: High Risk

Children are also eligible for Early Start services
if they are at high risk of having substantial
developmental disabilities due to biomedical
risk factors, such as significant prematurity or
prenatal substance exposure. GC 95014(a)(3).

Responsibility for Services

Infants and toddlers who have only hearing,
vision, or severe orthopedic impairments (or a
combination of these) are served by local
school districts through coordination with the
Special Education Local Plan Area (SELPA). All
other children qualifying for Early Start will
receive services through one of California’s
regional centers. All children and families
receiving Early Start services will be assigned a
service coordinator approved by the
Department of Developmental Services to
coordinate the services provided. GC 95014(b)
and 17 CCR 52120.

Early Start Referrals

After receiving a referral to Early Start, the
regional center has 45 days to complete an
evaluation and assessments, hold a meeting to
determine eligibility, and develop an
Individualized Family Service Plan (IFSP). GC
95020; 17 CCR 52086.

The Individualized Family Service Plan

The family, service coordinator, and service
providers must meet at least every six months,
or more often if necessary, to determine
whether the child is making progress and
whether any changes need to be made to the
IFSP. An IFSP should include:

1. Astatement of the infant’s or toddler’s
present levels of physical development
including vision, hearing, and health status,
cognitive development, communication
development, social and emotional
development, and adaptive developments;

2. A statement of the family’s concerns,
priorities, and resources related to meeting
the special developmental needs of the
child;

3. A statement of the major outcomes
expected to be achieved for the infant or
toddler and family;

4. The details of the services to be provided—
who will provide them, where, how often,
etc.;

L

The services to be provided including the
duration, location, and frequency of
services to be provided (e.g., 1 hour per
week of speech and language therapy
provided in home), and the agency
responsible for providing the identified
services;

6. The name of the child and family’s service
coordinator;

7. The steps that will be taken to ensure the
child and family receive appropriate
services once the child reaches the age of
3; and

8. The projected dates for the initiation of
services provided and the anticipated

duration of those services. GC 95020(d).



fact sheet number three

Early Care and Education (continued)

Transition Requirements

A plan for a smooth and effective transition
between early education services and the
services the child will receive after their third
birthday must be developed for all children
receiving early intervention services, including
developing and implementing an Individualized
Education Program (IEP) if the child is eligible
for special education. 34 CFR 303.209.

Due Process Procedures

If a child’s educational rights holder (ERH)
disagrees with the services offered by the IFSP,
or if the local educational agency or regional
center refuses to evaluate or offer services to a
child, the ERH can file for a due process hearing
with the Office of Administrative Hearings.
OAH Complaints should be filed at: Office of
Administrative Hearings, Attention: Early Start
Intervention Section, 2349 Gateway Oaks
Drive, Suite 200, Sacramento, CA 95833; phone
(800) 515-2229, fax (916) 376-6318.

If anyone believes that the agency responsible
for providing services written in the child’s IFSP
is not meeting its obligations, they can file a
complaint with the Department of
Developmental Services. DDS Complaints
should be filed at: Department of
Developmental Services Office of Human
Rights, Attention: Early Start Complaint Unit,
1600 Ninth Street, Room 240, M.S. 2-15,
Sacramento, CA 95814.

All complaints and due process hearing
requests should include:

1. The name, address, and phone number of
the person filing the complaint;

2. Astatement that the regional center or a
service provider receiving funds under Part
C of the Individuals with Disabilities
Education Act has violated a state or
federal law or regulation regarding early
intervention services;

3. Astatement of facts upon which the
violation is based;

4. The party responsible; and

5. Adescription of the voluntary steps taken
to resolve the complaint (ifany).

Once the Department receives a complaint, it
has 60 days to investigate and issue a written
decision. 17 CCR 52170-52171.

An administrative law judge will hear both
sides and make a decision within 30 days of the
complaint being filed. 17 CCR 52174.

Regional Center Transfers

When a foster child changes home placements,
their social worker must immediately send a
Notice of Relocation to the child’s sending
regional center (the regional center where the
child received services before they changed
homes). The Notice of Relocation must include
the child’s name, date of birth, new address,
caregiver and ERH names and contact
information, and court of jurisdiction.

Upon receiving a Notice of Relocation, the
sending regional center must immediately send
to the receiving regional center (the regional
center that will serve the child in their new
home) a Notice of Transfer and all records
needed to provide services for the child in the
new placement, including assessments. The
Notice of Transfer must include the same
information as the Notice of Relocation, plus a
copy of the current IFSP and the contact
information of the child’s social worker.

The sending regional center is responsible for
funding services for the child in their new
placement until the receiving regional center
has effectively assumed responsibility over the
case. Throughout the entire transfer process,
services must be provided to the child with no
breaks or delays. To aid in this, the receiving
regional center must provide information
about available service providers to the
sending regional center within 14 days of
receiving the Notice of Transfer.

A receiving regional center has effectively
assumed responsibility when all the following
occurs: (1) a new service coordinator has been
assigned to the child’s case; (2) the IFSP from
the sending regional center is adopted or, if
changes to the sending regional center’s IFSP
are necessary to meet the child’s needs or
services are not available in the new location, a
new or revised IFSP has been developed within
30 days of the Notice of Transfer; and (3) the
child is receiving the services and supports in
the adopted, new, or revised IFSP.

If the child has been found eligible for Early
Intervention by the sending regional center
but does not yet have an IFSP, the receiving
regional center must also consider the child
eligible and must develop an initial IFSP within
30 days of the Notice of Transfer.

If all services in the child’s IFSP have not
started in their new location within 30 days of
the Notice of Transfer, the sending regional
center must report in writing to the court,
social worker, and the child’s ERH, regardless
of which regional center is at fault. The report
must state what services are being provided to
the child and the steps being undertaken to
secure any services identified in the child’s IFSP
but not yet provided. The sending regional
center must continue reporting at 30-day
intervals until all services in the child’s IFSP
have started. 17 CCR 52111; WIC 4643.5;
Department of Developmental Services, Inter-
Regional Center Transfer Guidelines, Dec. 8,
1998.

PRESCHOOL SERVICES FOR
CHILDREN WITH DISABILITIES

All school districts are required to provide
special education services for children with
disabilities between the ages of 3 and 5 years
old. EC 56001(b) and 56440(c). These services
are documented in an Individualized Education
Program.

Eligibility

To be eligible for preschool special education
services under IDEA Part B, a child must meet
one of the 13 special education eligibility
criteria. Additionally, the child must also need
specially designed instruction and services, and
must have needs that cannot be met by
modifying a regular environment in the home
or school (or both) without ongoing monitoring
or support.

A child is not eligible for special education and
services if the child does not otherwise meet
the eligibility criteria and their educational
needs are primarily due to:

1. Unfamiliarity with the English language;

2. Temporary physical disabilities;

3. Social maladjustment; or

4. Environmental, cultural, or economic
factors.

EC 56441.11(b)-(c).
Transition Services

Prior to transitioning a child receiving
preschool special education services to grade
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DISTRICT ACCESS (DA) USERS

COLLABORATIVE MEETINGS

Facilitated by:
Lisa Horsley, Program Technician (MIS)
Dr. Patty Metheny, EVSELPA Administrator

District Access (DA) users and district representatives are invited to learn more about the
latest CALPADS information, including updates and/or changes to District Access.
Attendees are encouraged to bring questions, ideas, and suggestions to share with the
group.

Intended Audience:
District Access Users and District Special Education Administrators

Register Online or call East Valley SELPA 909.252.4502

DATE TIME REGISTER ONLINE

Thursday,

August 29, 2019 2:00 pm - 3:30 pm https://sbcss.k12oms.org/46-167350

Thursday,

October 24, 2019 2:00 pm - 3:30 pm https://sbcss.k12oms.org/46-167351

Thursday,

January 23, 2020 2:00 pm - 3:30 pm https://sbcss.k12oms.org/46-167352

Thursday,

April 16, 2020 2:00 pm - 3:30 pm https://sbcss.k12oms.org/46-167353

(Dates subject to change)
Location:
Dorothy Inghram Learning Center
Home of the East Valley SELPA
670 E. Carnegie Drive, San Bernardino, CA 92408




TN ORENTED,

IEP GOAL REVIEW

(Prerequisite: IEP Goal Development & Progress Monitoring 2-Day Workshop)

Presented by:

Courtney Beatty, M.A., BCBA, and Shannon Vogt, M.A.,
East Valley SELPA Program Specialists

IEP Goal Review is for audience members wanting more support and
guidance in developing goals, selecting a data sheet, collecting data and
analyzing data to determine whether goals and objectives have been

achieved or not.

. This is a 1-Day review workshop

« Only 6 participants per workshop
« Small group instruction (3:1)

. Participants and Presenters will calendar follow up meetings

* Participants are required to bring:
computer, drafted goals, data sheets and all work materials necessary

Register Online or Call East Valley SELPA 909.252.4502

Tuesday, September 17, 2019

8:30am - 3:30 pm

https://sbcss.k12oms.org/46-168861

Tuesday, October 15, 2019

8:30am - 3:30 pm

https://sbcss.k12oms.org/46-168862

Tuesday, November 19, 2019

8:30am - 3:30 pm

https://sbcss.k12oms.org/46-168863

Tuesday, January 21, 2020

8:30am - 3:30 pm

https://sbcss.k12oms.org/46-168864

Tuesday, February 18, 2020

8:30am - 3:30 pm

https://sbcss.k12oms.org/46-168865

Monday, April 13, 2020

8:30am - 3:30 pm

https://sbcss.k12oms.org/46-168866

Monday, May 11, 2020

8:30am - 3:30 pm

https://sbcss.k12oms.org/46-168867

Location:

Dorothy Inghram Learning Center, Home of the East Valley SELPA
670 E. Carnegie Drive, San Bernardino, CA 92408
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PROFESSIONAL CRISIS MANAGEMENT (PCM)

PRACTITIONER TRAINING

8:30am - 4:30 pm
Cost: $40.00

DOROTHY INGHRAM LEARNING CENTER
HOME OF THE EAST VALLEY SELPA
670 E. CARNEGIE DRIVE, SAN BERNARDINO, CA 92408

DATES REGISTER ONLINE

JULY 29 & 30, 2019 https://sbcss.k12oms.org/46-168999
SEPTEMBER 4 & 5, 2019 https://sbcss.k12oms.org/46-169000
OCTOBER 1 & 2, 2019 https://sbcss.k12oms.org/46-169001
NOVEMBER 12 & 13, 2019 https://sbcss.k12oms.org/46-169003
JANUARY 16 & 17, 2020 https://sbcss.k12oms.org/46-169004
February 7 & 11, 2020 https://sbcss.k12oms.org/46-169006

April 7 & 8, 2020 https://sbcss.k12oms.org/46-169007

May 12 & 13, 2020 https://sbcss.k12oms.org/46-169008
PRACTITIONER

PCM is a certification preparation course taught by certified PCM Instructors. Participants
are trained in prevention and diffusion of dangerous behaviors. Practitioner level
requirements are to attend the entire 2-day training (no exceptions will be made),
complete an application for certification, complete the performance checklist with a
required number of repetitions for each procedure, score 80% or better on the written
exam (including passing all “critical items”), and pass all items on the practical
examination. Certifications are good for 1 year to use all nonphysical interventions,
personal safety and transportation procedures. Wear comfortable clothing and closed-
toe shoes with socks.
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PROFESSIONAL CRISIS MANAGEMENT (PCM)

RE-TRAINING SESSIONS
9:00 am - 12:00 noon
Cost: $25.00

DOROTHY INGHRAM LEARNING CENTER
Home of the East Valley SELPA
670 E. CARNEGIE DRIVE, SAN BERNARDINO, CA 92408

DAY & DATE REGISTER ONLINE

FRIDAY, AUGUST 30, 2019 https://sbcss.k12oms.org/46-169039
FRIDAY, SEPTEMBER 27, 2019 https://sbcss.k12oms.org/46-169042
THURSDAY, OCTOBER 24, 2019 https://sbcss.k12oms.org/46-169044
THURSDAY, NOVEMBER 14, 2019 https://sbcss.k12oms.org/46-169045
THURSDAY, JANUARY 30, 2020 https://sbcss.k12oms.org/46-169046
THURSDAY, FEBRUARY 20, 2020 https://sbcss.k12oms.org/46-169047
FRIDAY, MARCH 13, 2020 https://sbcss.k12oms.org/46-169048
WEDNESDAY, APRIL 29, 2020 https://sbcss.k12oms.org/46-169049
THURSDAY, MAY 21, 2020 https://sbcss.k12oms.org/46-169050

RETRAINABLE

This means that the participant did not pass the PCM course this time (either missed at
least one critical item or scored between 60% and 79% on the written test or did not
pass the practical exam), but may go through a short re-training and re-take the test or
tests that were not passed. This applies to both types of training: initial and re-
certification. Re-testing must take place on or before the expiration date given by PCMA.
Any participant may re-test more than once if needed, as long as it is before the
expiration date.
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PROFESSIONAL CRISIS MANAGEMENT (PCM)

PRACTITIONER 2(P) TRAINING
8:30am -4:30 pm
Cost: $40.00

DOROTHY INGHRAM LEARNING CENTER
HOME OF THE EAST VALLEY SELPA
670 E. CARNEGIE DRIVE, SAN BERNARDINO, CA 92408

DATES REGISTER ONLINE

JULY 31, AUGUST 1 & 2, 2019 https://sbcss.k12oms.org/46-169011
AUGUST 28, 29, & 30, 2019

*8:00 am - 4:00 pm* https://sbcss.k12oms.org/46-169269
SEPTEMBER 4, 5, & 6, 2019 https://sbcss.k12oms.org/46-169014
OCTOBER 1, 2, & 3, 2019 https://sbcss.k12oms.org/46-169019
NOVEMBER 20, 21, & 22, 2019 https://sbcss.k12oms.org/46-169031
JANUARY 22, 23, & 24, 2020 https://sbcss.k12oms.org/46-169032
FEBRUARY 7, 11, & 12, 2020 https://sbcss.k12oms.org/46-169035
APRIL 7,8, &9, 2020 https://sbcss.k12oms.org/46-169036
MAY 6, 7, & 8, 2020 https://sbcss.k12oms.org/46-169038
PRACTITIONER 2(P)

PCM is a certification preparation course taught by certified PCM Instructors. Participants are
trained in prevention and diffusion of dangerous behaviors. Practitioner level requirements are
to attend the entire 3-day training, complete an application for certification, complete the
performance checklist with a required number of repetitions for each procedure, score 80% or
better on the written exam (including passing all “critical items”), and pass all items on the
practical examination. Certifications are good for 1 year to use all nonphysical interventions,
personal safety, transportation procedures, vertical & prone immobilization. Wear
comfortable clothing and closed-toe shoes with socks.
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Quarterly Adult Transition Program (ATP) Network Meetings
8:30am —-1:30 pm

September 26, 2019 November 21, 2019 February 6, 2020 April 30, 2020

The purpose of these meetings is to provide a venue where teachers and support staff from school district
Adult Transition Programs can come together and exchange information about best practices within their
programs, go on scheduled off-site tours, listen to invited guest speakers from adult service agencies that
share about their programs and adult services available to the young adults when they age-out of the
school district Adult Transition Programs. Lunch break is taken between 11:15 am—12:30 pm.

Register Online:

https://sbcss.k12oms.org/46-168703
Or call East Valley SELPA 909.252.4502

Location:

Dorothy Inghram Learning Center, 670 E. Carnegie Dr., San Bernardino, CA 92408

Quarterly East Valley Transition Advisory Committee (EVTAC)
Local Partnership Agreement (LPA) Meetings
1:30 - 3:30 pm

September 26, 2019 November 21, 2019 February 6, 2020 April 30, 2020

The quarterly EVTAC LPA Meetings are scheduled to follow the quarterly ATP Network Meetings. The
purpose of these meetings is to bring together the partnering LEAs and Community Agencies to discuss the
best practices for promoting a smooth transition between service agencies for young adult clients moving
from school district Transition Program services into the community and seeking support for work readiness
preparation, job training, employment, and independent living skills achievement. The focus of the 2019-
2020 meetings will be to work on the organization’s mission statement objectives and invite additional
community partnering agencies into the organization.

The primary Partners include the East Valley Special Education Local Plan Area (EVSELPA), the EVSELPA
Transition Partnership Project (TPP), and the EVSELPA five school Districts: Colton Joint Unified, Redlands
Unified, Rialto Unified, Rim of the World Unified, Yucaipa-Calimesa Joint Unified and these school districts’
respective WorkAbilityl Programs, Fontana School District and its TPP and WorkAbilityl Programs, the
Colton-Redlands-Yucaipa Regional Occupational Program (CRY-ROP) WorkAbilityl Program, Inland Regional
Center (IRC), the Department of Vocational Rehabilitation (DOR), and the Workforce Development
Department (WDD).

Register Online:

https://sbcss.k12oms.org/46-168766
Or call East Valley SELPA 909.252.4502
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THE ABCS OF PRESCHOOL ASSESSMENT

Sponsored by
Regional Coordinating Council and the East Valley SELPA

Presenters:  Amy L. Taylor, Ed.S., NCSP, School Psychologist
Heather DeFelice, M.S., CCC-SLP, Speech-Language Pathologist
Diagnostic Center South, California Department of Education

Date: Thursday, October 24, 2019

Time: 8:00 am - 8:30 am—Registration/Coffee
8:30 am - 2:30 pm—Workshop

Place: Dorothy Inghram Learning Center
Home of the East Valley SELPA
670 E. Carnegie Drive, San Bernardino, CA 92408

Cost: $15.00 - Includes Lunch
Registration: Online @ https://sbcss.k12oms.org/46-171106

Questions:  Contact Tami Goldstein, 909.252.4502, tami.goldstein@sbcss.net

Content: This training will explore the laws and regulations around special education transition
from Part C (Early Intervention) to Part B (Preschool Special Education: the foundation upon which
special education and related services rest). The focus of this training will explore the selection and
use of appropriate assessment measures designed to assess a preschool child’s development
including cognition, language, motor, and play for both the initial assessment and the transition to
kindergarten. Participants will critically examine the continuum of services and optimum preschool
environments. Preschool special education teams will have the opportunity to discuss challenging
cases to improve the transdisciplinary assessment process. Topics of cases will explore cultural
considerations when assessing young children, how to determine delay versus disorder, and medical
issues that may impact a child’s development.

Intended Audience: School psychologists, speech-language pathologists, occupational therapists,
and early childhood special education teachers. Ideally, entire preschool assessment teams would
attend together.

Outcomes: Participants will:
1. Become familiar with developmental assessment methods for preschool students.
2. Understand the laws pertaining to the assessment of preschool students.

3. Understand language and play-based supports for engagement and social skills.
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AAC in the Classroom:

Empowering ALL Students to

Communicate

Presented by:

Susanne Ferguson, Ed.S.,

CCC-SLP, BCBA, EV SELPA Autism

Program Specialist

Courtney Beatty, M.A., BCBA,
EV SELPA Program Specialist

Monday and Tuesday
October 21 & 22, 2019
8:30 am - 3:00 pm

Register Online:
https://sbcss.k12oms.or,

46-171887

Tuesday and Wednesday
April 21 & 22, 2020
8:30 am - 3:00 pm

Register Online:
http://sbcss.k12oms.or

46-171888

Location:

Dorothy Inghram Learning
Center,

Home of the East Valley SELPA,
670 E. Carnegie Drive,

San Bernardino, CA 92408

Audience:

Teachers, support staff, special-
ists, and SLPs in all educational
settings who desire a beginning
level workshop in AAC

Are you a teacher or other school staff who work with students
whose primary mode of communication is non-oral? Would you
like to learn strategies to enable students’ communication and
participation within the classroom through Augmentative and
Alternative Communication (AAC)? If yes, this workshop is for you.
Participants will participant in a fast-paced 2-day training with
hands-on activities and walk away with materials and strategies to
use immediately with students.

You will get a brief introduction to the basics of language
development, communication purposes, the guiding principles of
AAC and its different forms. We will cover the link between
behavior and communication, the connection between AAC and
literacy, and how 2 types of vocabularies can support
communication. Participants will gain a basic understanding of how
to identify the most effective communication mode for a student.
Effective communication partner strategies and how to teach and
model AAC will be demonstrated and practiced. A significant
component of this training will focus on physically engineering the
classroom to make communication available to everyone
everywhere. Moreover, participants will learn about the selection
of vocabulary for communication activities as well as how to
integrate and plan communication opportunities throughout the
day to support students’ participation in the curriculum. Strategies
for team collaboration around AAC, including working with
parents, will be included. In addition, participants will learn about
measurable AAC goals and data collection.

This class is a beginning level workshop. It does not cover
programming of various AAC devices and systems. Rather, the aim
of this training is to empower staff to use various AAC interventions
and supports to provide communication opportunities for students
throughout the day.
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OCTOBER 28 - 30, 2019
8:30am - 3:00 pm

JANUARY 28 - 30, 2020
8:30am - 3:00 pm

Reqgister Online:
https://sbcss.k12oms.org/46-168585

Reqgister Online:
https://sbcss.k12oms.org/46-168584

Presented By:
Mary Anne Klenske, M.A., EVSELPA Program Specialist

Susanne Ferguson, EdS, CCC-SLP, BCBA, EVSELPA Autism Program Specialist
Jo-Ann Vargas, OTR/L, EVSELPA Lead Occupational Therapist

This 3-Day training focuses on using a hands-on, positive, pro-active approach to behavior management in
the classroom to assist teachers with students of varying skill levels and behavior challenges. Behavior
principles such as the use of reinforcement, creating behavioral momentum, and understanding how the
student’s behavior is functionally related to the classroom environment will be discussed.

Classroom strategies relating to these concepts will be covered and modeled, which include:

e Whole class contingency systems

e Precision requests for standardized compliance in classrooms

o Positive reductive techniques

o Reinforcement as a motivator for student learning

e Antecedent strategies (setting the stage for positive behavior!)

o Essential components of a positive class wide behavioral system

o Data Collection procedures/methods that inform student interventions
o Visual supports for behavior management

o Strategies for handling escalating behavior

e Sensory strategies to improve learning & behavior

Intended Audience: Behavior Specialists, Program Specialists, Classroom Support Staff, Special Education
Teachers, and General Education Teachers (All Grade Levels)

Register Online or Call East Valley SELPA 909.252.4502
Location:
Dorothy Inghram Learning Center, Home of the East Valley SELPA,
670 E. Carnegie Drive, San Bernardino, CA 92408
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DISTRICT ACCESS (DA) USERS

COLLABORATIVE MEETINGS

Facilitated by:
Lisa Horsley, Program Technician (MIS)
Dr. Patty Metheny, EVSELPA Administrator

District Access (DA) users and district representatives are invited to learn more about the
latest CALPADS information, including updates and/or changes to District Access.
Attendees are encouraged to bring questions, ideas, and suggestions to share with the
group.

Intended Audience:
District Access Users and District Special Education Administrators

Register Online or call East Valley SELPA 909.252.4502

DATE TIME REGISTER ONLINE

Thursday,

August 29, 2019 2:00 pm - 3:30 pm https://sbcss.k12oms.org/46-167350

Thursday,

October 24, 2019 2:00 pm - 3:30 pm https://sbcss.k12oms.org/46-167351

Thursday,

January 23, 2020 2:00 pm - 3:30 pm https://sbcss.k12oms.org/46-167352

Thursday,

April 16, 2020 2:00 pm - 3:30 pm https://sbcss.k12oms.org/46-167353

(Dates subject to change)
Location:
Dorothy Inghram Learning Center
Home of the East Valley SELPA
670 E. Carnegie Drive, San Bernardino, CA 92408




ESSENTIAL COMPONENTS FOR
PRACTICAL AND EFFECTIVE MTSS
AND
RTI IMPLEMENTATION

IN COLLABORATION WITH
THE EAST VALLEY SPECIAL EDUCATION LOCAL PLANNING AREA (SELPA)

OCTOBER 17TH AND 18TH 2019
THE DOROTHY INGHRAM LEARNING CENTER
SAN BERNARDINO, CALIFORNIA
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and teaming, end inksrsentions for high riok makss from Dre. Alsis
Mioutrey and Ramel Smith.

{Our other nationally recognizsd sxperis will bring professscnal
devsiopment on MTES prectoss that e scesnthcally sourd, AMD

PRACTICAL to support your implemontatson offorn, nchding:
T Bahayior support obrebegse fo improse achood climeis

T Jimpls and scanthcely sound bete okl sorssning for sy
inbereanition snd to detsrmine when dsebiEty may b suspacied

T Progrees meonitoring ecross Tiers and progrems
T Secomndary MTEE
T Supporting MEh quaity Grnd high fds Py implsmemtation..

Join us by Eoang o DCCONFersnse com and the Pull Cown Manu
antited Purchesing Conferancs Attendence to Regheter ard make

Payment Arrangsments. For more detsded nformation, o to the
CALIFORMLA MT3E conforonce DEgs.

Attsndance ia Bmitsd cnd we sxpsct 106l all avadabks Bpooss within
45 daye of initsal @nrouncsmaTt.

Register and Make Payment Arrangements at dbcconferences.com



I RANSFOPMING LIVES THPOU

MISSIONE

" ENVISION THE FUTURE

CONFERENCE LOCATION
COST & REGISTRATION
Dorothy Inghram Learning Center

670 East Camnegie Drive 2-Day Regijstration

Sexi Cemmrcine, L2565 $350 on or before SEPTEMBER 15TH
$400 after SEPTEMBER 15TH

The Dorothy Inghram Learning Center is located $125 for FULL-TIME graduate students

just 20 minutes east of the Ontario International 1-Day Registration

Airport and centrally located in the Inland Empire of

Southern California with easy access to mountain, $250 on or before SEPTEMBER 15TH
desert and beach communities. $300 after SEFTEMBER 15TH

Directions can be found at this link:

REGISTRATION and PAYMENT
http://x.co/EBSELPA
Parking is Free and Access is Convenient 1. Go to dbcconferences.com and Select the
ACCOMMODATIONS CALIFORNIA MTSS 2-day or 1-day "product.

A list of el Botols il b R Complete the required information, including

3 payment arrangements. Credit cards are
ence date approaches and will be posted on the confer- preferred, but payment by a Purchase Order/

ence website. Invoice process is accepted.

FOR MORE INFORMATION:
Registration includes continental-style breakfast and
lunch on both days.

*  Opportunities to Earn Continuing Professional
Development Credit (CPD)

847.275.7200 *  NASP NCSP CPD Credit for School Psychologists

Payment accepted through credit card, PayPal, or
purchase order.

Conference fees are refundable less $75 if cancelled 30
days prior to conference. No refunds after that point.

Regjstration is a COMMITMENT to Pay Unless the
Cancellation Policy is followed.

For more information, go to dbcconferences.com




CONFERENCE SESSIONS

WELCOME SESSION

8:30-845

Differentiating MTSS from RTI and
Conference Overview

Alan Coulter and Mark R. Shinn
Implementation success of any innovation is based
on comimon vocabulary and understanding.

KEYNOTE 1A

8:45-10:15

Big |deas in Successful MTSS
Implementation

Alan Coulter and Mark R. Shinn

Early efforts for the education innovation that
became MTSS began in the late 1970s and
many lessons have been lkearmed along the way
that contribute to successful implementation.
This keymote highlights "big ideas” and essential
understandings that are critical to enure MTSS is
research-based AND practical.

KEYNOTE 1B
8:45-10:15
Law and MTSS Implementation

Pemry Zirkel

This session addresses the federal and state

law provisions specific to MTSS and RTI, with

due differentiation between (a) mandatory and
permissive legal provisions; (b) legal provisicns
and agency "guidance,” and (c) legal requirements
and professional best practices. The session
symithesizes applicable case law, identifying those
issues that are (a) clearly settled, (b) currently

a matter of controversy, and (c) to a surprisingly
predominant extent, left for school districts to decide.
KEYNOTE 2A

10:30-12:00

Big Ideas in Successful MTSS
Implementation

Alan Coulter and Mark R. Shirin
Repeat of Keynote 14

KEYNOTE 2B
10:30-12:00
Law and MTSS Implementation

Perry Jirkel
Repeat of Keynote 1B
LLUNCH PROVIDED 12-:00-12-45

Please visit with our sponsors and attend some of the
targeted lunch demonstrations.

AFTERNOON BREAKOUT SESSIONS |
12:45-215

Assessment, Data-Based Decision-Making,
and How to Avoid Fooling Yourself

Kim Gibbons and Alan Coulter

The easiest perscn to fool i yourself and that applies
to installing MTSS. This session will introduce a
process for participants to self-assess their practices
in the areas of assessment, data-based decision-
making, practical implementation science, and
commaon cognitive biases in MTSS. Tools will be
shared on common implementation emors and ways
to prevent them from happening.  In addition, tips for
streamlining assessments will be shared along with
team protocols for decision-making.

Current Thorny Child Find and Eligibility
Issues Under the IDEA and Section 504

Pemy Zirkel

This session digs deeper on legal issues that are
currently a matter of controversy, with a focus on child
find and eligibility under the IDEA and Section S04,
These Bsues include (a) the blurry boundary between

Register and Make Payment Arrangements at dbcconferences.com
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general and special education; (b) the interaction
between RTl and child find or eligibility; (c) the under-
and overidentification of Section 504 students; and

(d) alleged new disabilities, including complex traumsa,

lead exposure, and electromagnetic hypersensitivity
syndrome.

Positive Behavior Support as an MTSS
Foundation
Jessica Sprick

It is established that a positive school and classroom
climate is conducive to student achievement and
positive social-emotional development. Some schools
thirik their current practices are “good enough,” but
any school implemernting MTSS behavior support is
striving to continually upgrade universal practices to
improve school safety, climate, and discipline.

Secondary MTSE That Makes Sense

Mark R. Shinn

MTSS/RTI often doesn't make sense to secondary
teachers. This session describes how secondary
MT5S & different—from prevention for core content
area instruction to screening and progress-monitoring
practices—with attention to differentiating and
intervening with students who need Treatment versus
content area instruction and/or behavioral Support.

AFTERNOON BREAKOUT SESSIONS Il
2:30-4:00

Got Good Culture?: School Climate,
Infrastructure, and Mind Frames

Alan Coulter

While much focus has been placed on assessments
and interventions when implementing an MTSS
framework, without leaders who build a positive
school culture and climate and work to install mind
frames for student success, implementation will likely
not produce the desired outcomes. MTSS will fail
without effective organizational culture. This session
identifies the essentials of how leaders can build an
infrastructure to support MTSS including 10 mind
frames linked to positive student outcomes. A self-
assessment tool will be provided for participants to

identify strengths and opportunities.

CONFERENCE SESSIONS

Proactively Designed Basic Skills
Screening and Progress Monitoring

Mark R. Shinn

Considerable advances have been made in MTSS
screening and progress monitoring that reduces
decision-making time and the amount of testing for
students and teachers while increasing intenvention.
This session presents these advances to improve
H-12 screening and progress monitoring and
expand data use.

Effective Universal Instruction: An Action-
Oriented Approach to Improving Tier 1

Kim Gibbons

Today's educators are expected to help every
student grow academically. That starts with effective
core instruction. However, many schools hawe
found themselves trying to intervene their way 1o
improvement by providing students at risk with Tier
2 or 3 intervention alone. See an action plan that
answers o gquestions:

1. Is universal instruction effective?

2. What must be addressed to ensure it "works."

3. How can universal instruction needs be
addressed?

4 How can the universal instruction effectiveness
and efficiency be monitored over time? and

5. Are universal instruction improvements effective?
Tools and resources will be shared to guide the
work.

Positive Behavior Support as an MTSS
Foundation

Jessica Sprick

It is established that a positive school and classroom
climate is conducive to student achievement and
positive social-emotional development. Some
schools think their current practices are “good
enough,” but any school implementing MTSS
behavior support is striving to continually upgrade
universal practices to improve school safety, climate,
and discipline.

For more information, go to dbcconferences.com
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CONFERENCE SESSIONS

KEYNOTE 1A
8:30-10:00

Teach Like Kevin Bacorn: What Research-Based
Instruction Looks Like

Mancy Marchand-Martella

The one single feature of instruction that improves
reading achievement is increasing instructional
explicitness. Unfortunately, explicit, more intentional
instruction is often treated as a second-class citizen
in practice and teacher education programs. Would
Hevin Bacon's instructional practices in Footloose
be considered "second class?

KEYNOTE 1B
8:30-10:00
MTSS TEAM Unity: Balancing the |-Me-We

Alisia Moutry and Ramel Smith

This keynote focuses on effective teaming
structures that emphasize equity, advocacy, and
mindfulness that improve the quality of MTSS
implementation. The act of balancing seif and
others within MTSS will be discussed, showing how
these concepts increase the probability of improved
results. Participants will gain access to resources
that guide and support successful implementation
of TEAM unity in the MTSS in schools and districts.

KEYNOTE 2A
10:15-11:45

Teach Like Kevin Bacon: What Research-Based
Instruction Looks Like

Mancy Marchand-Martella
Repeat of Keynote 14
KEYNOTE 2B

10:15-11:45
MTSE TEAM Unity: Balancing the I-Me-We
Alisia Moutry and Ramel Smith

Repeat of Keynote 1B
TIME FOR OUR SPONSORS

11:45-12:00

Please give our sponsors your undivided attention to
hear how their products/services can support your
MTSS implementation.

LUNCH PROVIDED 12:00-12:45

Please visit with our sponsors and socialize with other
attendees

AFTERNOON BREAKOUT SESSION |
12:45-215

K-5 Research-Based Literacy Practices
Mancy Marchand-Martella

For more than 40 years, we have known that the more
explicit the instruction, the more effective it will be,
especially for struggling readers. This session focuses
on elementary (K-3) literacy strategies with a focus on
explicit learning-to-read and reading-to-learn strategies
along with effective reading programs for those
needing more intensive interventions.

Register and Make Payment Arrangements at dbcconferences.com
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Decreasing Aggressive Behaviors:
Interventions to ‘Build a Better Man® in
America’s Schools

Alisia Moutry and Ramel Smith

Many schools and communities are experiencing

an alarming increase in criminal and disrespectful
behavior. This session focuses on teaching a middle
and high school social skills curriculum, Building

a Better Man, for adolescent male students of

color students that revolves around the Masculine
Developmental Hierarchy (MDH). Designed around
the three “I's™ of Intrapersonal, Interpersonal Skills
and Involvemnent, participants will l=am how the MDH
curriculum increases prosocial student behavior.

Blame Free Implementation Fidelity: Fixing
the Weak Link in MTSS

W_ Alan Coulter and Kim Gibbons

The weak link in MTSS implementation is intervention
implementation fidelity. When low fidelity is observed,
the typical cause is labeled “teacher resistance.” This
rationale begins a contentious consultation relationship
and fidelity measurement is ignored.This session flips
the fidelity mindset with 3 tooks to enhance consultee
relationships and improve implementation fidelity.
Participants will learn a protocol and evidence-based
steps to use in realworkd settings.

Professional Development: The Secret
Sauce to MTSS Implementation

Cale Webster

Too often schools proceed in the MTSS implementation
owerestimating the background knowledge and skills
required for success. This session highlights the
components of on site professional development and
coaching as well on on line training opportunities.

CONFERENCE SESSIONS

AFTERNOON BREAKOUT SESSION Il
2:15-345

Secondary Research-Based Literacy
Practices

MNancy Marchand-Martella

This session focuses on secondary (6-12) literacy
strategies with a focus on explicit leaming-toread
and reading-to-deamn strategies along with effective
reading programs for those needing more intensive
imtensentions.

Professional Development: The Secret
Sauce to MTSS Implementation

Dale Webster

Too often schools proceed in the MTSS
implementation cverestimated the background
knowledge and skills required for success. This
session highlights the components of on site
professional development and coaching as well on
on line training opportunities.

Strategic Doing: Enhancing Your MTSS
Implementation Plan

W. Alan Coulter and Kim Gibbons

This session & intended to enable attendees to use
some of the information gained at the conference to
improve the guality of their MTSS implementation.

Strategic Doing: Enhancing TEAM Linity
and Focus on Student Qutcomes

Alizia Moutry and Ramel Smith

Without an effective team, MTSS will not happen.
This session focuses on essential teaming skills
inchuding roles and communication routines

to implment MTS5. Properly operating school,
district, and state teams increase successful
implementation and sustainability of MTS5.
Strategdies for effective teaming will be described
that results in relentless nurturing of a vision of
equity and excellence. Effective teaming Structures
will be described and illustrated with examples as
the key to successful and sustainable MTSS.

For more information, go to dbcconferences.com
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PRESENTERS

Kimberly Gibbons, Ph.D.

. Director, Center for Applied Research and
' g | Eucational IMprovement at the Lniversity of
=x Minnesota. Previously, She Wes exacutive director
- | ofthe St Croix River Education District, which has
b, 1) . received national recognition for its pioneering
E\ use of ATl since 1879, She has been & director of
¥ specisl education, staff development coordinator,
and school psychologist, and cosuthored three books on RTI and has
SuppoTted practical iMplementation of MTSS with Sdelity in mutiple
districts in multiple states.

Alisia M. Moutry, Ph.D.

Presidert,/CED, 4AM Consulting, LLC and
Regional Director for SWIFT (University of
Hansas-SchookWide Integrated Framework
for Transformation Center). She trains teams
implemeriting MTS3 in Califormia. Her interests
fiocus on Rtl/MTSS and cross-cultural practces
and suthoned All Children are Special: RTI for African American Students
in Special Educstion Practices: Personal Mamatives of African American
Sehotars, Educators, and Related Professionals.

Nancy Marchand-Martella, Ph.D.,
BCBA-D

Dean, College of Education at Purdue University.
Dv. Marchand-Martella has more than 30 years
of EIPE'I'iEﬂ:E anid research on evidence-based
reading and instructiohal practices with mone

l than 180 professional publications. She is an
guthor of Multiple Mearing Vocabulary, Lesson

Connections, snd Core Lesson Connections for Reading Mastery

Signature Edition, and Resd to Achieve, ah adolescent [iteracy program.

She is alsn coswthor of SR FLEX Literacy.

W. Alan Coutter, Ph.D.

Dr. Coulter has supported MTSS implementstion in
school districts around the country and served as g
Court-appointad monitor for school improvements
in high needs school districts. Dr. Couter served
on the: President™s Commission on Excellence in
Special Education in 200:1-02 and was director of
the Netional Center for Special Education Accountability Monitoring and
the Nebional Data Accountability Center.

[ -~ Mark R. Shinn, Ph_D.

L)

B bniw Dr. Shinn hes provicded Staff development to schools

"' - and state departments of education in 44 states
; ani recertly was ifmived Tenhessea's Midde and

High School ATE2 plans. He has published mare than
100 book chapters and jourmal articies on ecademic
sereening, SLD identification prectces, and progess

monitoring and 3 editions of a research-based Prel-12 ecademic and

behavior interventions book for NASP.

Ramel LaMont Smith, PhD., LP

Licensed psychologist in Wisconsin and
Milwaukee Bucks, a professionsl NEA team, team
psychologist. He is co-author of Building A Better
Man: & Blueprint for Decreasing Violence and

Increasing Prosocial Behavior in Men (Routiedge
Press). His research intenests are cross-cultural
COmpetence, community relationship (incleding schools), end effective
SErvice delivery i prevent violence.
Perry A. Zirkel, Ph.D., 1D, LL.M.
.......‘— Professor emeritus of education and law st Lehigh
iy Uiniversity. He has a Ph.D. in Educationsl Administration
and a 10 fiim the URiversity of Connectout, and &
. Master of Laws degree from Yale University. He hes
writhen more than 1,500 publcetions on varous gspects
0F school [ew, with &n emphasis on legil Ssues in special educaton. He
is the guthor of CEC monograph The Legal Mesning of Specifc Leaming
Dizability; the two-volume reference Section 504, the ADA and the Schools,
now in its third edition; and various updsting articles on both 5L0 cass law
identification and AT Iegal developments.

Dale Webster, Ph.D.

Dale Webster is Chief Academic Officer for CORE,

which provides professional development and

technical assistance services to schools and

districts across the country. Dale earned his

Ph.0. in education at the University of Califomia,

Irvine, where his reseanch focused on vocabuolany
development for English learners. Dale has served on the Califomnia
Cuwrriculum Commission, an adwisory body to the Califomia State Board of
Education on curmiculum framewaorks and textbook adoplions and leads
the Educational Senvices division for CORE's educational consulting and
management staff.

Jessica Sprick, M.5.

M= Sprick, M.5. is an educational consultant

and authaor fior Safe and Grvil Schools, Anoora

Puiblishing, and ASCL. A former special education

teacher for students with behavioral disorders

and dean of students, she works to help schools

establish effective continuums of behavioral and
attendance support that ensure every student receives the senices they
need to thrive. She is an author of The School Leader's Guide to Tadkding
Attendance Challenges, Foundations (2nd ed.), Interventions (3rd ed.),
Functional Behavior Assessment of Bullying, and Funictional Behavior
Assassmeent of Absentesism & Truancy. Ms. Sprick is currently complieting
her PhuD. at Michigan State University in Educational Psychalogy and
Educational Techniology.




MTSS Can Improve the Academic Outcomes
for All Students...

When Processes, Instruction and Interventions All Align

While there is no one ‘right” way to implement MTSS, there . .
Professional Leaming

to Help Student
successful implementation and lasting change. CORE's Achievement Soar

Designing and Implementing MTSS Institute assists school

is a proven process for developing systems that will ensure

CORE works with

leadership teams to implement MTSS as a coordinated administrators and teachers
) i to build the knowledge and
PreK-12 system of academic and behavior support. skills they need to implement

effective, evidence-based
classroom practices

Over three days, you'll focus on the academics within that result in sustainable
academic excellence.

MTSS. CORE MTSS math and reading experts will teach
your team the knowledge and skills to achieve successful * Training on evidence-
a . g based math and literacy
implementation and ensure lasting change. instructional practices —
online and on-site
Empower your team to make a dramatic difference. Multi-year job-embedded

coaching & mentoring

Contact CORE: www.corelearn.com | 888.249.6155

Guidance to ensure the
effective implementation
of your chosen ELA and

CORE

Leasoriium on Rasching Exxalences in G soation®

Consortium on Reaching Excellence in Education® | www.corelearn.com | 838.249.6155
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WHATEVER THEIR WINGSPANS, ACHlEvE;ilc;
WE HELP STUDENTS FLY...

A —

RATED STRONG
BY EVIDENCE FOR ES5A

SOONER. FASTER. HIGHER.

Accelerates literacy gains up to 3X » The most levels of content differentiation in English
and Spanish » High-interest articles and customizable scaffolding + Baseline and embedded
assessments » Auto-adjustment as students grow » Predictive analytics and actionable reports

since 2001, Achieve3000 has partnered with schools and districts to accelerate literacy growth
for all students in grades 2-12. Learn more about our literacy solutions at ACHIEVE3000.COM.
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TARGETED LEARWG
FOCUSED RESUL

Discover specialized learning solutions.

When it comes to struggling students, you're challenged with increasing performance to

meet rigorous standards. Research-proven Intervention and Supplemental programs from

Mc Graw-Hill Education pinpoint and address areas of challenge, and delver measurable results.
Help your at-risk students raise their game, and move them on to higher success.

Fuwe  (fiiwfie fufl) REDBIRD ALEKS' yifecia,.

MATHEMATICS
Reading Intervention Reading Intervention Math Instruction Math Instruction Intersive Instruction
Grades PreK-5 Crades 3-12 Grades K-5 Crades 6-12 Crades K-8

For more Information go to mheducation.com
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Region 10 Alternative Dispute Resolution

(ADR) Committee Presentation:

Lost in Translation:
Cross-Cultural Dispute Resolution in Special Education

Presented by:
Jason A. Harper
Mediator & Conflict Resolution Specialist

Thursday
NOVEMBER 14, 2019
8:30am - 3:00 pm

In education, we encounter a wide range of people with different cultures and norms. Even the
most skilled and experienced professional will face new challenges in cross-cultural
communication. Based on the different dimensions of culture, you will encounter behaviors that
can present a barrier to effective communication and dispute resolution. In this training,
participants will learn about the concept of culture, the different styles of communication, and give
you tips to mitigate those barriers in the joint search of the best solution for the student.

Learning Outcomes:

1. Identify and analyze various dimensions of culture including, but not limited to:

communication styles, behaviors, values, and worldviews.

2. Evaluate how cultural factors affect the negotiation process.

Discuss the concept of implicit bias and how it can affect our communication strategies.

4. Develop a strategy to address cultural factors affecting the dispute resolution process.

w

Registration Fee:
$60.00

Reqgister Online:

https://sbess.kl2oms.org/46-169282
Or call East Valley SELPA 909.252.4502

Location:
Dorothy Inghram Learning Center
Home of the East Valley SELPA
670 E. Carnegie Drive, San Bernardino CA 92408
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School Psychologist Workshop

Trauma Informed Care and Practices

Presented by:
Jessica M. Lascano, M.A., LEP, NCSP, School Psychologist

Monday
November 18, 2019
8:30 am - 3:00 pm

This training will help school psychologists to explore how trauma influences children
and their interactions with the world, in particular within the school setting.
Participants will be exposed to the NASP PREPaRE model, and the ACES study. In
addition participants will learn about how to consider trauma when assessing students
for special education eligibility, as well as special considerations for disciplinary
procedures. Participants will leave with several resources, checklists, and tools to help

them to consider trauma and its effects when working with students.

Register Online:

https://sbcss.k12oms.org/46-171306
Or call East Valley SELPA 909.252.4502

Location:
Dorothy Inghram Learning Center
Home of the East Valley SELPA
670 E. Carnegie Drive, San Bernardino, CA 92408
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Free Parent Workshop
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INTRO TO
AUGMENTATIVE AND ALTERNATIVE COMMUNICATION (AAC)
FOR PARENTS

MONDAY
NOVEMBER 18, 2019
6:30 pm -8:30 pm

Facilitated by:
Courtney Beatty, M.A., BCBA, EVSELPA Program Specialist
Susanne Ferguson, Ed.S., CCC-SLP, BCBA, EVSELPA Autism Program Specialist

Is your child struggling with oral communication? Would you like to know more about
how low and high tech Augmentative and Alternative Communication (AAC) can
improve the ability to communicate more effectively? If YES, this workshop is for you!
You will understand what AAC is and how its various forms may benefit children’s
communicative, social, and behavioral functioning. Additionally, this workshop will
provide an over view of effective IEP accommodations, modifications, and goals that

may improve communication for children with complex communication needs.

Intended audience:
Parents and guardians of children who struggle with oral communication

Register Online:

https://sbcss.k12oms.org/46-168769
Or call East Valley SELPA at 909.252.4502

Location:
Dorothy Inghram Learning Center,
Home of the East Valley SELPA
670 E. Carnegie Drive, San Bernardino, CA 92408

Refreshments will be provided Walk-in’s Welcome
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Taller Gratuito Para Padres

INTRODUCCION A
COMUNICACION AUMENTADORA Y ALTERNATIVA (AAC)
PARA PADRES

LUNES
18 DE NOVIEMBRE DE 2019
6:30 pm -8:30 pm

Facilitado por:
Courtney Beatty, M.A., BCBA, EVSELPA Especialista del Programa
Susanne Ferguson, Ed.S., CCC-SLP, BCBA, EVSELPA Especialista del Programa de Autismo

¢ Esta su hijo luchando su hijo con la comunicacioén oral? ;Le gustaria saber
mas acerca de como la Comunicacion Aumentativa y Alternativa (AAC) de
baja y alta tecnologia puede mejorar la capacidad de comunicarse de
manera mas efectiva? Si Si, jeste taller es para usted! Comprendera que es
AAC y como sus diversas formas pueden beneficiar el funcionamiento
comunicativo, social y conductual de los ninos. Ademas, este taller
proporcionara una vision general de las adaptaciones, modificaciones y
objetivos efectivos del IEP que pueden mejorar la comunicacién para ninos
con necesidades complejas de comunicacion.

Audiencia prevista:
Padres y tutores de nifios que luchan con la comunicaciéon oral

Registrese En Linea:
https://sbcss.k12oms.org/46-168769

O llame a East Valley SELPA al 909.252.4502

Lugar:
Dorothy Inghram Learning Center,
Home of the East Valley SELPA
670 E. Carnegie Drive, San Bernardino, CA 92408

Se serviran refrescos Sin cita son bienvenidos
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